Even though the lesson "worked" in my estimation,
Information Design seniors from the Sage Colleges in
Albany (New York) were very reluctant to apply Edward Tufte's thinking to their own work (see Appendix A).
Special Topics in Communication was their capstone
course after all, and as they vocally and passionately declared, they were very tired of studying theory: they saw it as an unnecessary and time-consuming distraction from the real work at hand-publishing a comprehensive digital portfolio. I firmly believed students needed a strong rationale when designing communication, particularly complex digital texts, and so I did require these Information Design students to learn and apply Tufte's theories.
Fortunately, I have since found a more comfortable middle ground between imposing formal frameworks on students and allowing them to work without a critical stance or conscious theoretical foundation. I termed this pedagogical strategy "The Trilogy," a grouping of critical rhetorical, technical, and aesthetic objectives that are necessary to consider when writing and designing texts. I have found itto bean elegant and effective tool for teaching students how to practice, customize, and internalize the analytical processes required to produce digital texts, such as Web pages, blogs, and wikis. Using "The Trilogy" as a guide, students and other rhetors, create their own "Trilogy List," a strategy for meeting the needs of a particular situation and audience.
Because digital texts and discourses are constructed, edited, distributed, and read using a variety of forms, such as sound, graphics, or text, language arts students must develop and practice complex inventional strategies. "The Trilogy" works because it is structured enough to give important guidance and direction to writers, but it is also flexible enough to suit different authors, different audiences, and different textual representations and rhetorical forms. It is an illustrative example of how rhetorical design theories can be implemented in language arts and writing classrooms.
I first introduced "The Trilogy" concept to undergraduate engineering students enrolled in my
Writing to the World Wide Web class at Rensselaer
Polytechnic Institute in Troy (New York). Rensselaer is a technological university and, as you might imagine, students who studied there valued precision and exactitude within specific parameters. They also welcomed flexibility and ingenuity, and creating a "Trilogy List" offered both.
To begin, I carefully defined each component of "The 
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Websites were the primary digital text easily acces sible to students at the time, so these became the primary focus. I have since found that "The Trilogy List" works well as a strategy to compose other digital texts.
Definitions can be abstract, such as Dr. Gerard Hauser's, "Rhetoric is the moment to moment construction of reality."
Or definitions of rhetoric can be historically grounded:
Aristotle believed "Rhetoric is the art of finding the available means of persuasion." I often define rhetoric for my students engage students in the creation of digital compositions:
Rhetoric is no longer the terrain of the individual rhetor speaking or writing to "the public." Although I realize that this subject position has not been the default for some time, this rhetoric requires collaboration of a breath and depth perhaps not seen before (or made visible in previous scholarship). The design of information technologies to enable effective use is not something that "everyday people" can do by themselves, nor is it possible for designers and scientists working on their own. (16) Substituting students, writers, or teachers for designers and scientists in Grabill's statement is an interesting and important move: teachers and communities need students who understand how to collaboratively construct and read digital texts. And the converse is also true: students need instruction in collaborative agency to effectively demonstrate and practice the creativity and agility required oftoday's writer, readers, and critical thinkers. 
Student and Classroom Examples
In "The Trilogy" works here because it keeps students focused on rhetorical goals and not on simply mastering technology for its own sake. It also gives students with more expertise the opportunity to practice advanced skills without being held back by less adept classmates.
I have found two strategies work well here to keep students focused on the meta-objectives of "The Trilogy," in attending to the rhetorical, technical, and aesthetic demands of a text, while also motivating them to learn and acquire new technological skills. First, I have consistently found that once students are highly motivated to do something, such as designing and installing a custom wallpaper on a portfolio page, they will work hard to acquire the necessary skills do that--it is a highly teachable moment. If students are given tutorials, accessible I find patience, persistence, and motivation to be the key factors prompting the integrating and assimilation of new technological skills and literacies in both students and their teachers.
textbooks, and online resources, they will teach themselves the skills they need to accomplish a specific task. Thus, I teach students how to teach themselves new technological skills and remind them that everything is changing very quickly, and they will always need to know how to acquire new technological proficiencies.
Second, I have students rate themselves on a one to-seven scale/ and I pair them in teams, matching a novice with an intermediate or expert student. This also works well because students have diverse learning styles and technological literacy, and these more balanced teams helps keep the class moving at a consistent and effective pace. "The Trilogy" works best when students are able to use it to compose a design and rhetorical rationale for their texts. It is also clearly successful as a pedagogical tool when students discuss in class and come to understand the interrelationship of the three components of the trilogy. "The Trilogy" works when students creatively customize their compositions and understand they can "color outside the lines" because the lines exist! A flexible framework works pedagogically because it allows students to gain freedom with a range of boundaries, which they help 2 This scale is based on the ratings downhill ski in structors give students: it works well to identify technological proficiencies also. 
